





















































































































































































































































































































































































































































































































































































































































































































































































































































































































































The	 simple	 word	 ‘research’	 brings	 with	 it	 the	 weight	 of	 proof	 –	
investigation,	 study,	 examination,	 enquiry,	 all	 of	 these,	 words	




























As	 my	 installation	 art	 practice	 becomes	 less	 instrumental	 and	 more	
“authentic”,	what	is	its	role	within	a	school	for	pupils	with	profound	and	







































































































































































learning	 difficulties,	 pupils	 have	 other	 significant	 difficulties,	 such	 as	





















































































































































‘Whereas	 painting	 and	 sculpture	 freeze	 time	 and	 perhaps	 suggest	














In	 an	 installation	 it	 is	 the	body	 in	 its	 entirety	which	 is	 asked	 to	 participate	
through	 its	sensations,	through	vision	obviously,	but	also	hearing,	touch,	on	
occasions	smell.	As	if	these	artists,	in	the	place	of	an	“object”	sought	to	place	
us	 in	 a	 space	 at	 the	 limits	 of	 the	 sacred,	 and	 asked	 us	 not	 to	 contemplate	
images	 but	 to	 communicate	 with	 beings.	 I	 had	 the	 impression	 that	 [the	











































































































































































































Thus,	 one	 aspect	 of	 neoliberal	 professional	 life	 is	 the	 changing	
emphasis	 from	 practice	 that	 is	 effective,	 to	 practice	 that	 has	 the	





























































































































































































































































































































































































































































student	 with	 PMLD	 involves	 being	 grasped	 by	 astonishment	 that	 makes	

















































If	 human	 beings	 with	 profound	 intellectual	 disabilities	 are	 to	 be	
dignified,	then	the	grounds	of	their	dignity	cannot	be	found	in	human	
agency.		 	 	 	 	 		(Reinders,	2008:12).	
Like	Vorhaus	and	Mercieca,	Reinders	identifies	a	different	type	of	agency	-	the	profound	
effect	that	people	who	live	their	lives	in	passivity	can	have	on	the	rest	of	us:	
Oliver’s	 humanity	 was	 never	 questioned	 because	 he	 could	 not	










capacity	we	 hadn’t	 seen	 before;	 it	 is	 the	 human	 being	 as	 a	
whole,	someone	who	previously	we	may	have	written	off	as	
inert	 and	 devoid	 of	 personality,	 but	 whose	 individuality	 is	
made	manifest	 in	the	presence	of	people	who	 love	him	and	
treat	him	with	respect	and	tenderness																										






































































































traditional	 models	 of	 viewing	 art	 and	 theatre.	 	 Instead,	 it’s	 celebrating	
different	 ways	 of	 being	 in	 the	 world	 and	 challenging	 theatre	 and	 art	 to	




































to	 dictate	 what	 goes	 on	 in	 some	 ways,	 I’m	 just	 creating	 a	 space	 where	
people	 can	 be	 free,	 and	 people	 can	 connect	 with	 each	 other,	 within	 the	
space	and	within	the	artwork	in	general”			(Hudson	in	Fabrica	Gallery,	2017)	
I	would	suggest	that	Griffiths	and	Blake’s	Swedish	exhibition	actually	answered	the	












































































































































































































































































































do	 things	 on	 the	 drum	 that	 maybe	 weren’t	 that	 relevant	 to	 the	 musical	
dynamic,	and	then	I	was	using	my	voice	-	which	was	probably	more	relevant	
to	 the	 music	 -	 but	 also	 it	 was	 partly	 that	 I	 thought	 I’ve	 got	 to	 do	





























































As	 my	 installation	 art	 practice	 becomes	 less	 instrumental	 and	 more	
“authentic”,	what	is	its	role	within	a	school	for	pupils	with	profound	and	

















































































































































































































































































































































































































































































































































































































































































































































































































































was	 cognitive,	 the	 arts	 were	 emotional.	 	 Science	 was	 teachable,	 the	 arts	
required	talent.		Science	was	testable,	the	arts	were	matters	of	preference.		






























‘…if	 I	were	asked	 to	name	the	chief	benefit	of	 the	house,	 I	 should	say:	




















































































If	 we	 go	 deeper	 into	 daydreams	 of	 nests,	 we	 soon	 encounter	 a	 sort	 of	
paradox	of	 sensibility.	 	A	nest	 –	 and	 this	we	understand	 right	 away	–	 is	 a	



























remain	 a	 permanent	 fuel	 for	 ideas.	 	Making	 a	 den	 of	 any	 size,	 robust	 or	
delicate,	offers	such	a	potent	mixture	of	stimulating	experiences.		It	brings	
forth	 both	 an	 inward	 calm	 and	 glowing	 enthusiasm.	 	 It’s	 hard	 to	 say	
whether	building	the	den	or	 just	 ‘being’	 in	the	den	 is	 the	more	enjoyable,	
it’s	creatively	wild.	 	To	crawl	or	climb	 into	a	self-made	den,	with	 its	crude	













…all	 the	 spaces	 of	 our	 past	moments	 of	 solitude,	 the	 spaces	 in	which	we	





















































Images 24 & 25 








































I	 would	 say	 atmospheric	 experience	 is	 a	 much	 more	 internalised	
experience	 than	 a	 visual	 one.	 	 Such	 an	 approach	makes	 architecture	
definitely	 more	 embodied,	 and	 also	 by	 definition	more	multisensory	





































































































































































































































































































































































































































































































































































































































Image 31 · Canopies have regular-shaped segments 
Image 32 · Pram hoods have associations with 




















Image 33 · Initially I worked in my garden where I had just enough room to build one canopy 
Image 34 · The early stages – using bricks 





































































Images 37 & 38 I eventually worked out a regular-shaped pattern piece that I could 





























Image 39 · Working on the canopy 
Images 40 & 41  The canopy hubs were made from small sections of pipe screwed at angles onto 


























































































Image 46  Spray-painting the framework white 























































































































































































































































































































Image 51        Image 52        

















































any	of	 the	other	areas	 in	 the	cathedral.	When	 inside	 it	 felt	 like	 it	was	
more	 about	me.	 For	me	 to	 experience	what	 I	 experienced	 not	what	 I	

































































































































seeing	 ‘anew’.	 	 Not	 already-knowing,	 but	 being	 present	 and	 ready	 to	 witness	 the	 other	
person	in	all	their	uniqueness.		This	is	Buber’s	‘I	and	Thou’	encounter	-	but	how	do	I	convey	









































































































2 parts –  
1. Doing – alerting, arousing, noisy and energetic 
2. Being – maintain connection/engagement/responsiveness but do not 


































“I’d like you to focus on your experience of being in the tent.  If you hear a 
sound, try not to decipher what it is and where it’s coming from, just 
notice HOW you experience it - where in your body.  Try not to wrap it up 




































































































































































































































































































































































































































































contrast	of	being	outside	and	inside.	 	 I	 loved	that	feeling	of	–	 it	was	peaceful,	
and	it	felt	like	something	inside	me	came	outside.		So	I	wanted	to	see	how	our	
guys	 felt,	 that’s	why	 I	 got	 them	 to	 pause	 at	 the	 door,	 so	 you’ve	 got	 the	 hall	
space	outside,	which	isn’t	very	nice,	and	then	you’ve	got	this	wonderful	space	






































they	saw	was	exactly	 that.	Not	a	door	opening…..…and	 it	 felt	 like	a	 luxury	as	
well.		That	time	just	to	give	permission	to	just	observe.		No	pre-conceived	ideas	






























































“I	 think	 that	 our	 learners	 work	 at	 a	 completely	 different	 speed	
sometimes	to	the	adults	that	are	supporting	them,	but	by	the	very	nature	





awkward	period,	you	 feel	 like	you	should	 fill	 it…	…you’ve	got	 to	almost	
just	grin	and	bear	the	silence	for	the	potential	that	could	emerge	after	a	










	interest	 in	 the	 environment,	 as	 opposed	 to	 trying	 to	 fill	 the	 environment.	 	 It	
definitely	was	the		enclosure.		It	meant	the	focus	was	very	much	on	the	pupils,	










































but	 I	 really	 enjoyed	 the	 fact	 that	 again	 no	 language	 was	 used,	 that	 was	
essential.	 	And	at	 the	end	of	 the	session,	again,	we	withdrew	ourselves	 from	
the	conversation	and	you	could	hear	the	dynamics	of	the	conversation	change.		
It	became	a	 lot	 calmer,	a	 lot	more	muted,	a	 lot	more	 sort	of	 staccato	 in	 the	
interactions.		They	were	smaller	and	shorter,	then	gradually	even	the	noisiest	
young	 lady	 became	 quieter	 as	 we	 modified	 the	 environment	 by	 removing	






















































Artistic	 research	 seeks	not	 so	much	 to	make	explicit	 the	 knowledge	 that	 art	 is	
said	to	produce,	but	rather	to	provide	a	specific	articulation	of	the	pre-reflective,	
non-conceptual	content	of	art.	It	thereby	invites	‘unfinished	thinking’.	Hence,	it	






























As	 my	 installation	 art	 practice	 becomes	 less	 instrumental	 and	 more	
“authentic”,	what	is	its	role	within	a	school	for	pupils	with	profound	and	












































Identify	 and	 critique	 the	 cultural	 beliefs	 and	 practices	 that	 have	





























































































































I am portable and temporary, appearing and disappearing, substantial in scale yet 
flimsy in structure.  I glow inside and out and my power is in my golden floor and 
saturated yellow satin cover.  I embrace and enclose, shine and reflect.  Come inside 
so I can obscure a harsh exterior and offer soft moments of golden beauty.  My tight 
bodice will cover you from above and my voluminous skirt will drape and dance 
around you.  Come under and be immersed in my monochrome totality - it will slow 



























































































To	be	with	Sesha	 is	 to	enter	her	orbit,	 to	gain	a	glimpse	of	 the	world	as	
she	constructs	it	…	In	one	who	can	scarcely	move	a	muscle,	a	glint	in	the	































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































	 	 	 	 	 	 	 	 	 	
Jill	Goodwin	













































































































































































































































































































































































































Golden Tent is designed as an immersive experience of colour, 
light and form and has been produced as part of a research 
project at Rosewood Free School in Southampton.
Installation art highlights sensorial experience - it is the 
experience of being in the space that matters, rather than any 
conceptual understanding of the work.  As a researcher I have 
been considering this feature of installation art in relation to 
pupils at Rosewood School, most of whom, due to profound 
cognitive impairments, access the world through their senses 
rather than through conceptual understanding.  If we privilege 
the sensorial, differences in cognitive abilities become 
unimportant and so the aesthetic installation can be viewed as 
an equalising and inclusive space in which a neuro-diverse 
audience can potentially share moments of mutual experience. 
It is an honour to to be part of ‘Space for Peace 2017’ and to 
bring this installation into Winchester Cathedral.  The event, and 
this new context, prompts me to consider inclusivity and 
diversity from a different perspective, and to contemplate 
spiritual dimensions to my work.
Jill Goodwin
j.goodwin.13@unimail.winchester.ac.uk
This work has been made possible with the support of Rosewood Free School and 













































































































































































Golden Tent is now available for anyone (individual pupils, small groups, 
whole class, mixed class groups) to use on  
Mondays  11am – 3pm  
Explore and utilise the space in any way you feel is appropriate  – I am 
curious to see how you make use of the Golden Tent with your pupils, 
so I won’t be directing or intervening in any way.   Visits can be 
momentary or sustained! 
The booking sheet below can be used to secure a slot, but spontaneous 
visits can also be made whenever the space is free. 
Golden Tent forms part of my research project, and I therefore request 
permission to use my observations and any feedback you give me as 
data for my study.  If you would like to make use of the space at any 
time over the next six weeks, please can you distribute the relevant 
consent forms, and deposit any completed reply slips in the envelope in 
your classroom for me to collect. 
  
Many thanks, 
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Appendix	J	–	Collated	feedback	from	staff.			
Facilitated	sessions:	
1.	Group	1	written	feedback	from	sessions	
2.	Group	1	transcript	of	conversation	after	final	session	
3.	Group	2	written	feedback	from	session	
4.	Group	2	transcript	of	conversation	after	final	session	
Unfacilitated	sessions:	
5.	Transcript	of	conversation	with	Gail	
6.	Transcript	of	conversations	with	Frank		
	
1.	Group	1	Written	Feedback	from	Facilitated	Sessions	
	
Session	1	-	Monday	30	January	
(The	feedback	sheet	requested–	‘Notes	on	your	experience	of	being	inside	the	tent	
(including	behaviour	and	responses	of	pupil)’	
	
	Overall	experience	was	very	calm	for	both	me	and	[name].		As	soon	as	we	entered	the	tent	
[name]’s	eyes	widened	and	he	was	looking	around.		He	appeared	to	be	taking	in	the	colour	
yellow,	as	was	I.	
Our	breathing	was	both	relaxed	and	[name]	only	coughed	once	or	twice	which	was	really	
good.	
[Name]	was	clearly	in	a	relaxed	zone	as	he	jumped	when	he	heard	another	student	cough,	
and	background	kitchen	noise.	–	that	was	the	only	negative	(kitchen)	as	distracting.		When	
the	music	was	played	outside	the	tent	[name]’s	eyes	widened	and	he	also	moved	his	mouth.	
I	feel	we	both	really	enjoyed	the	experience	and	it	was	nice	to	have	a	few	minutes	with	no	
other	thoughts	and	a	clear	mind.		It	felt	like	the	perfect	length	of	time,	any	longer	and	I	feel	
[name]	might	have	been	sleepy.		Really	good	experience	which	we	would	do	again.	
	
	
It	took	[name]	a	little	bit	of	time	to	want	to	interact	outside	of	the	tent,	but	that	is	normal	
for	[name].			
When	we	entered	the	tent	she	was	very	interested	and	looked	at	the	yellow	all	around	her.		
During	the	quiet,	calm	time	she	seemed	very	aware	of	my	presence,	She	moved	her	right	
hand	to	be	on	top	of	my	hand	when	I	was	holding	her	left	hand	which	she	never	does.		
[Name]	was	very	calm	but	became	a	lot	more	alert	when	the	sounds	began.		She	seemed	to	
be	trying	to	follow	them.		I	felt	that	I	was	very	aware	of	tiny	movements	that	*	made.		I	
found	that	the	calming,	blocked	out	space	helped	me	to	focus	on	tiny	details	and	responses.	
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PS	[Name]	kept	looking	at	me	when	she	could	not	locate	the	sounds	as	if	to	communicate.	
	
	
As	soon	as	[name]	entered	the	tent	on	the	acheeva	his	eyes	widened,	looking	up	at	the	
ceiling,	appeared	to	enjoy	the	turning	round	and	round.		[Name]	reacted	by	smiling.			
[Name]	was	looking	around	and	listening	when	we	sat	quietly.		When	I	held	[name]’s	hand	
his	breathing	and	mouth	movements	increased	and	some	vocalisations.	
When	Jill	was	making	sounds	with	music	outside	the	tent,	[name]	was	trying	to	follow	the	
sounds,	his	eyes	were	opened	wide	and	he	was	smiling.		Jill’s	sounds	and	the	food	mixer	
(from	kitchen)	made	[name]	smile	and	laugh	and	he	pushed	his	left	arm	forward,	
requesting	more.	
[Name]	vocalised	and	smiled	with	laughter	and	was	looking	around	for	the	sounds	outside	
the	tent.		He	responded	by	laughing	when	my	fingers	were	gently	moving	around	his	body,	
vocalising	as	well.				
	
	
Very	relaxing	and	calming	for	both	me	and	[name].		Noticed	that	at	some	points	[name]	was	
very	relaxed,	almost	asleep	but	then	would	look	up	at	tent	and	look	to	the	left	and	right	of	it	
with	very	big	smile	on	his	face.	
	
As	soon	as	[name]	heard	the	noises	(music)	outside	of	the	tent	he	lifted	his	head	and	looked	
to	the	direction	it	was	coming	from.		Very	engaged	and	trying	to	track	the	sound.		Also	
vocalised	when	hearing	some	of	the	sounds.	
[name]	seemed	to	really	enjoy	this	experience.	
	
	
Session	2	-	Monday	6th	Feb	–	second	session.		Very	disrupted	session	and	no	written	
feedback	obtained.		See	my	own	reflections	
	
	
Session	3	-	Monday	13th	Feb	
(New	feedback	record	sheets)	
1.	Observation	of	your	partner’s	behaviour	and	responses	during	the	session;	
2.	What	was	your	own	experience	of	being	inside	the	tent?	
3.	Any	comments	or	suggestions	on	how	to	develop	the	sessions?		What	should	we	do	
more/less	of?		What	felt	valuable/worthwhile	about	today’s	session?	
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1.	[Name]	loved	the	movement	around	the	hall	and	inside	the	golden	tent,	looking	all	about.		
We	stopped	near	the	edge	and	[name]	kept	brushing	his	head	against	the	material	listening	
to	the	sound	and	enjoying	it.		Lots	of	looking	and	keeping	eye	contact	with	the	material.		
Aware	of	the	sounds	outside	the	tent,	lots	of	eye	flickering	before	falling	asleep.	
2.	Very	relaxed,	enjoyed	the	pace	and	sounds	outside.		Loved	it.	
3.		Because	[name]	was	so	relaxed,	he	fell	asleep.	Maybe	[name]	needs	a	bit	of	upbeat	and	
louder	sounds	to	keep	him	focussed.	
	
	
1.	[Name]	was	smiling	when	moving	around	the	hall	in	different	directions	and	also	when	
going	over	the	bubble	wrap.		Inside	the	golden	tent	[name]	particularly	enjoyed	the	chimes,	
ocean	drum	and	hearing	his	name	from	outside	the	tent.		Increased	mouth	movements,	
slight	head	movement	and	smiling.	
2.	A	calm	and	peaceful	experience	–	it	was	interesting	to	observe	[name]	in	this	session,	
seeing	his	likes	and	responses.	
3.	(left	blank)	
	
	
1.		[Name]	was	very	observant	during	the	session.		[Name]	was	positioned	on	the	acheeva	
bed	and	then	lowered	so	he	could	see	the	tent	surroundings.		[Name]	vocalised	with	me	
during	the	quiet	periods	and	also	there	was	increased	tongue	activity.		[Name]	enjoyed	the	
ocean	drum	sounds	from	outside	the	tent	and	vocalised	during	that.		He	also	enjoyed	when	
his	and	his	fellow	students’	names	were	called	outside	the	tent.		Overall	I	think	[name]	really	
enjoyed	himself.	
2.	Very	relaxing.		A	good	chance	for	a	varied	session	of	intensive	interaction	with	your	
partners.	
3.	Feels	very	worthwhile	to	give	the	learners	an	opportunity	to	interact	in	a	different	
session.	
	
	
1.		Breathing	changed	when	entering	the	tent	–	intense	sensory	smelly?	
Increased	breathing	and	depth.		A	sleepy	morning	though.	
2.	Totally	relaxing		Own	space.		Bright	colour.		Especially	with	the	sun	shining	through	too.	
3.	Name	calling	was	nice.		Maybe	more	voices	to	increase	intensity.		Be	a	great	intensive	
interaction	space.	
	
***************************************	
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Session	4	-	Monday	27th	February	
1.	[Name]	during	the	first	part	of	the	session	seemed	to	be	alert	and	he	seemed	to	be	
listening.		When	he	had	to	go	over	the	bubble	wrap	he	looked	very	interested	(unsure	if	he	
liked	it	or	not).		When	[name]	went	into	the	tent	he	calmed	straight	away	and	fell	asleep.	
2.	I	find	it	a	calming	space	which	enables	you	to	block	out	other	stimuli	and	fully	focus.	
3.		The	water	aspect	seemed	to	be	very	effective	–	[name]	seemed	to	be	fully	engaged.	
(In	conversation	“…never	seen	him	move	his	foot	like	that.		He	really	raised	it	both	times	
you	started	with	the	water.		Really	highly	engaged.”		And	later	Irene	commented	on	seeing	
[name]	come	down	the	corridor	after	the	session	that	[name]	looked	really	alert	like	he’d	
had	a	really	good	session.)	
	
	
1.	[Name]	enjoyed	being	spun	around	with	the	drumming	and	then	stopping		(increased	
smiling	and	mouth	movements).	
No	change	in	reactions	when	his	name	was	sung	from	outside	the	tent	in	different	
tones/voices.	
Good	reactions	(smiling)	to	being	pushed	over	bubble	wrap	and	to	water	lightly	splashing	
on	his	face	(mouth	moving,	smiling	and	left	leg	raised	twice.)	
2.	Very	calm	and	peaceful	atmosphere.		I	was	aware	of	[name]’s	breathing	and	that	he	was	
focussing	and	engaged	on	what	was	going	on	around	him	–	not	always	reacting	to	these	
changes.	
Session	5	Monday	6th	March	2017		
1.	[Name]	seemed	very	interested	in	the	drumming,	he	was	very	aware	when	it	stopped.	The	
fast	section	where	we	moved	around	the	room	resulted	in	moments	of	clear	anticipation	
and	a	few	smiles.		During	the	part	where	we	were	in	the	tent	listening	to	the	sounds	he	was	
very	vocal	and	interested.		The	water	section	was	interesting	as	he	seemed	very	aware	of	it	
but	it	was	unclear	if	he	enjoyed	it.	
2.		I	enjoyed	the	bubble	wrap	section	as	it	gave	a	clear	opportunity	to	see	anticipation	from	
the	learners,		Inside	the	tent	learning	and	responding	to	the	learners	is	more	intense	and	
focussed.	
3.	No	comments	
	
	
1.		[Name]	had	some	quite	clear	responses	to	a	few	of	the	activities.		Appeared	to	anticipate	
the	popping	sound	of	bubble	wrap,	looked	down	towards	it	when	told	“ready,	steady…”	
Clear	reaction	to	lemon	smell	by	mouth	movements	
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Looked	at	the	gold	sparkly	bag	when	I	held	it	up	close	to	her	face	and	followed	it	down	to	
her	lap.		[Name]	began	to	touch	the	bag	and	then	pulled	her	hand	away	(because	it	was	
cold?)	then	brought	hands	back	down	to	the	bag	again,	moving	her	arms	and	legs.			
Small	reactions	to	water	on	face	and	hands	but	unsure	if	[name]	enjoyed	this.	
2.		Very	calm	and	relaxing.	
Enjoyed	watching	the	reactions	of	all	of	the	students	to	each	activity	presented.	
Enjoyed	being	one	to	one	with	[name]	and	being	able	to	concentrate	solely	on	her.	
3.		Really	enjoyed	every	aspect	of	the	session	and	believe	the	students	did	too.	
	
1.		In	tent	[name]’s	breathing	became	deeper	when	I	copied	his	breathing	pattern.		[Name]	
responded	by	slight	increase	in	mouth	movements	when	tent	door	flapping	created	a	breeze	
onto	him.	
[Name]	appeared	to	enjoy	water	splashing	onto	him	–	eyes	widened	and	tongue	and	mouth	
movements	
2.		Very	calm	atmosphere	–	children	given	the	opportunity	for	their	own	reactions	to	
different	stimuli	and	sounds.		Interesting	for	me	to	observe	the	children	
3.		No	comments	added	
	
My	own	comments;	
1.	[Name]	eyes	really	active	–	looking	around	during	the	movement	section	and	onto	the	
‘popping	pathway’.			
[Name]	-	had	a	few	seizures	but	active	eyes	and	some	head	and	hand	movements	
2.	Not	fully	taking	it	in	today.		Still	–	when	I	stop	and	notice,	the	golden	tent	feels	a	special	
space.		It	has	atmosphere	
3.		Perhaps	stay	separate	and	finish	together.		Prefer	the	listening	section	and	then	
coming	together	afterwards.	
Session	6	Monday	13th	March	
No	written	comments	for	this	session,	brief	recorded	conversation	instead.		See	full	
transcript	below.	
2.	Group	1.	-	Transcript	of	conversation	after	final	session	
	Audio	recording	made	13th	March	2017	(Pseudonyms	used)	
Jill:		I’m	interested	to	know	anything	about	the	sessions	as	a	whole	(we’ve	had	six)	what	
you	feel	they	were	about?		What	the	students	got	out	of	them?,	what	you	got	out	of	them?	
What	the	value	is…or	not…		
Bryony:	I	think	it	made	the	children	really	focussed,	and	I	think	it	made	us	a	little	bit	more	
aware	of	any	little	movement,	every	single…	
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Several	voices:	yeah	
Bryony:	I	think	they	got	a	lot	out	of	it	
Susan:	I	think	it’s	nice	as	well	for	them	to	have	that	complete	one-to-one	time	with	you,	the	
interaction,	and	being	able	to	watch	exactly	everything	they’re	doing,	their	reactions	to	
what	was	being	presented.	
Jill:	So	what	is	it	about	what’s	here	and	what	we’ve	done	that’s	provided	that	for	you?	
Tina:		It’s	a	very	calm	atmosphere	
Michelle:		Definitely	calm	–	I’ve	only	taken	part	twice	with	**		(a	pupil	who	has	lots	of	
involuntary	movements)	he	was	very…lots	of	movement	when	he	came	in,	then	two	minutes	
later	he	was	calm.		And	I	noticed	that	his	movement	increased	with	the	sounds	around	the	
tent,	but	he	seemed	to	like	that	calmness,	stillness	
Bryony:		I	think	being	in	a	space	with	no	concept	of	time	–	it	sounds	silly	–	but	it	almost	you	
don’t	think	about	what’s	gotta	be	done	next,	you’re	completely	in	the	moment,	
Several	voices:	yeah.				
Bryony:	It’s	completely	about	what’s	happening	then,	you’re	not	thinking	about	what	else	
has	to	happen	next,	you	can’t	see	what	needs	to	be	done.		It’s	just	that..	
Michelle:	and	you’re	with	the	child,	the	student,	you’re	with	them	…	
Bryony:	yeah,	100%,	rather	than	your	head	being	in	four	different	places..	
Michelle:	you’re	not	with	I’ve	got	to	do	this,	I’ve	got	to	do	that..…	
Jill:	so	how	is	that	achieved?....	just	by	coming	in	here?	
Michelle:		I	think	its,	I	suppose,	the	closeness	of	the….the	shape	of	the…	…	
Tina:	and	also	the	colour	as	well…	
Michelle:	oh,	definitely	the	colour.			
Bryony:		I	think	the	colour	has	an	amazing	impact	
Michelle:	But	as	[Bryony]	was	saying,	when	you	come	in	here,	and	shut	that	(points	to	the	
door	covering),	where’s	the	world?		
Bryony:	exactly,	I	think	that’s	what	it	is,	you’ve	shut	yourself	away	from	the	norm,	you	can’t	
see	what	you’ve	gotta	do	for	a	start….	that	helps….you	haven’t	got	a	clock	in	your	face	which	
helps…	
Michelle:	and	you’re	completely	in	the	moment,	here	
Bryony:	and	you	allow	yourself	that	time	to	not	think	about	anything	else…	
Michelle:	that’s	true,	and	if	we’re	like	that	then	that’s	going	to	…	
Tina:	impact..	
Michelle:	..impact	on	our	friends	here	because	we’re	not…as	you	said,	we’re	totally	with	
them	aren’t	we?	
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Susan:	I	feel	sometimes	like	I	even	forget	that	we’re	in	school	if	that	makes	sense		when	
we’re	in	here,	it	just		seems	like	…completely	different..	
Michelle:	we	just	wanna	stay	here	all	day	(General	laughter)	can	we	just	have	the	session	
until	half	past	two?	(general	laughter)		
Tina:	that’ll	be	good	
Jill:	that’s	really	rewarding	for	me	because	the	whole	aim	of	this	was	about	the	contrast	
between	your	busy-ness	in	the	classroom	and	your	presence	and	wanting	to	create	a	
space	in	which	it	was	encouraged	that	you	just	be	and	be	present	
Bryony:	you’ve	definitely	achieved	that	
Susan:	yeah	
Michelle:	and	I	think,	I	mean	these	young	people	get	asked	a	lot	of	during	the	day,	to	do	
this,	you’ve	got	to	do	this,	you’ve	got	stand,	you’ve	got	to	go	and…and	sometimes	I	think	they	
just	wanna	be	left	alone…	
(Several	voices	in	agreement)	
Jill:	you’ve	got	permission..?		
Michelle:	you’ve	got	permission	just	to	be	on	your	own	in	here…	
Susan:	Mmm	definitely	
Bryony:	it’s	a	little	moment	of	what	do	you	want	to	do?…what	do	you…?	
Susan:	and	to	express	themselves	as	well	
****************************************	
	
1.	Group	2	Written	Feedback	from	facilitated	sessions		
Session	1	-	Tuesday	31st	January	
Only	2	feedback	sheets	completed	(one	pupil	became	upset	during	session	and	was	taken	
back	to	classroom	with	two	staff	members).	
(My	written	prompt	on	feedback	sheet	–	Notes	on	your	experience	of	being	inside	
(including	behaviour	and	responses	of	pupil)	
	
Increased	body	movement	(head,	legs,	hands)	and	quiet	vocalisations	(x3)	when	voice	was	
used	on	outside	of	tent.	Breathing	more	prominent	for	a	while.	
Other	pupil	*	stilling	but	eyes	moving	left	and	right.		Moving	eyes	to	tent	wall	when	sounds	
outside.		Did	not	feel	the	need	to	vocalise	or	physically	‘engage’	but	became	watchful.	
Yellow	space	enclosed	–	able	to	‘blot	out’	busy/noisy	environments	so	when	voice	was	used	
outside	è	very	aware	of	it	and	could	focus	on	it.	
Enclosed	but	not	oppressive	in	any	way.	
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[Name]	became	vocal	at	end	but	when	voice	heard	on	outside	again	–	stilled	and	listened.		
Tapping	tent	wall	and	smiling.	
Contrasted	with	activity	before	going	into	the	tent,		Made	inside	feel	more	‘still’.	
Peaceful	inside	and	calm.	
		
Loved	the	movements	before	tent,	lots	of	smiling	and	laughing.		Fast	and	spinning.		Also	
enjoyed	the	fan	–	smiling,	responding,	looking	towards.	
Tent	–	very	responsive,	turning	head	as	the	outside	sounds	came	near.		Really	
concentrating,	smiling	after/durng	sound,	reaching	to	tent	when	sound	came	closer,	again	
smiing,	lifting	head.		Responded	to	and	seemed	to	like	high	sounds.		When	first	came	in	tent	
reached	to	side	of	tent	to	make	contact.	
Very	calm	(has	involuntary	movements)	but	did	look	at	his	hand	and	focussed	and	brought	
to	face	and	mouth	at	one	point.	
Seemed	very	aware	and	enjoyed	all	experience.		No	vocals	made,	just	smiles	and	giggles.	
	
	
Session	2	-	Tuesday	7th	February	
New	format	to	feedback	sheets;	
1.	Observation	of	your	partner’s	behaviour	and	responses	during	the	session;	
2.	What	was	your	own	experience	of	being	inside	the	tent?	
3.	Any	comments	or	suggestions	on	how	to	develop	the	sessions?		What	should	we	do	
more/less	of?		What	felt	valuable/worthwhile	about	today’s	session?	
	
1.	Great	responses	to	noises	on	outside	of	tent	–	smiles,	giggles	and	reaching	out	left	hand	to	
touch	side	of	tent.	
2.	Very	relaxing	and	calm	space	to	be	one	to	one	with	your	pupil.	
3.	[Name]	loved	all	of	the	instruments	and	did	giggle	to	the	adult	sounds	so	enjoyed	
everything	
	
1.	Very	alert,	big	wide	eyes,	lots	of	head	movements	and	left	arm	movements.	
Enjoyed	the	big	fan	–	big	big	eyes,	focus	on	the	fan.		Responsive	to	the	sounds,	particularly	
the	human	sounds	(more	movements,	more	expression,	small	vocalisations)	also	enjoyed	the	
cymbal.		Did	not	mind	the	loud	sounds.	
2.	Very	relaxed	but	responsive	to	stimuli.	And	maybe	more	responsive	to	child	I	was	working	
with.		Awareness	of	what	was	going	on	around	the	tent.	
3.	More	voice	sounds	around	the	tent,	different	pitch.	
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Lovely	time	just	being	with	partner	responding.		[Name]	seemed	very	aware.	
	
	
1.	Clear	requesting	with	hand	on	tray	repeatedly.		Stilled	at	times	and	looked	in	direction	of	
sound,	even	furthest	part	of	tent.		Lots	of	vocalising,	smiling,	bringing	hands	to	face	
excitedly.	
[Name]	smiling	when	sounds	neared	her,	turning	to	sound,	smiling,	slapping	hands	on	tray,	
vocalising.		Some	'protest’	at	intervals	but	quelled	when	sound	neared	–	attracted	by	sound	
rather	than	a	request	however.	
2.	Really	interesting	to	see	all	responses	and	how	they	differed	or	were	similar,		Watchful	of	
how	the	sounds	changed	behaviours/responses.		Relaxed	and	happy	–	gave	you	time	to	
watch	the	children.	
3.	The	development	of	naming	the	pupils	and	having	the	sound	‘come	to	them’	was	positive	
as	they	seemed	to	be	encouraged	to….request.	vocalise…control(?)…smile/respond.	
	
	
Session	3	-	Tuesday	14th	February	
1.	[Name]	not	sure	about	the	sound	of	bubble	wrap	on	floor	(expression	face/brow)	but	
continued	and	we	kept	going,	just	bit	unsure	with	loud	pops,	no	crying	just	her	facial	
expression.		Enjoyed	movement	outside	the	tent,	and	drum.	
[Name]	very	aware	in	tent	of	all	of	the	sounds,	even	the	ones	that	were	not	by	(next	to)	her.		
Very	alert	and	responsive,	moving	ears	towards	sounds,anticipation.		Not	much	vocalisation	
but	body	movements	to	build	up	of	anticipation.		Enjoyed	monkey	sounds.	
2.		Very	calm	but	alert	
3.	Children	vocalising	and	anticipating	the	sounds	outside	the	tent	was	good.	
	
	
1.	Increase	in	vocalisations;	smiling;	turning	to	sounds	through	tent.		Blowing	kisses	(her	
‘content’	sound).	Showing	much	more	tolerance	–	some	protest	in	first	session	(in	class	
chair)	
[Name]	‘Big	eyes’	on	entering	and	when	gong	sounds	nearby.		Mouth	movement	and	moving	
arms	and	left	hand	(on	acheeva).		Big	eyes	during	the	moving	and	popping.	
2.	Content	and	relaxed.		Watchful	–	contemplative.		Vocal	sounds	at	end	soothing	and	lovely	
‘bringing	together	of	group’.	
3.		(No	comment	added	here)	
1.		[Name]	had	the	most	amazing	session.	He	was	smiling	and	vocalising	outside	the	tent	
especially	on	the	bubble	wrap.		Inside	the	tent	[name]	started	by	touching	and	feeling	the	
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sides	of	the	tent	and	then	spent	the	whole	time	smiling,	vocalising	and	laughing	when	being	
presented	with	sounds	from	the	outside.	
[Name]	anticipated	Jill	coming	over	to	him	by	watching	her	shadow	then	had	lots	of	vocals	
and	giggles.	
When	[name]	arrived	(in	hall)	he	loved	touching	the	drum	as	it	was	being	played.		Stayed	
for	a	bout	one	minute	not	moving	his	hand	away.	
2.	I	loved	it.		The	first	session	I	have	spent	the	whole	time	in.		It	was	amazing	to	see	[name],	I	
have	never	seen	him	react	so	positively	for	such	a	long	time.		Thank	you.	
3.	No	comments	here	
(verbally	reported	to	me	“That	was	amazing!	I	have	never	seen	[name]	react	like	this!”.)	
Session	4	–	Tuesday	28th	February	
1.	[Name]	was	engaged	and	alert	throughout	the	activity,		She	was	very	excited	during	the	
“run	around	the	space”	part,	moving	back	and	forth	in	her	chair,	flapping	her	arms	,	
vocalising	loudly	and	smiling	broadly.		She	was	ready	and	already	anticipating	the	activity	
on	the	way	down	to	the	hall	when	she	heard	the	drumming	and	was	already	waving	her	
arms	and	moving	in	her	class	chair	excitedly.	
The	;popping	path’	proved	very	exciting	for	[name],	she	already	knew	something	was	going	
to	happen	because	she	smiled	when	she	heard	“ready,	steady…”.		As	the	first	child	
progressed	down	the	path	popping,	[name]	became	very	animated,	vocalising,	smiling	and	
waving	her	arms,		When	it	was	[name]’s	turn	she	was	very	excited,	and	this	built	up	as	she	
heard	“ready,	steady…”	and	smiled	as	she	went	down,	vocalising	and	shouting,	flapping	her	
arms	as	she	reached	the	end.		The	sound	section	again	caused	great	animation,	and	much	
arm	flapping	as	she	heard	her	name.		Each	new	sound	caused	her	to	stop	still	and	listen.			
Coming	together	as	a	group	was	very	calming,	**	was	only	flapping	her	arms	but	vocalising	
frequently.		Vocalising	in	turn	with	the	other	children	and	making	a	very	loud	sound	as	the	
vocalisations	increased.	
2.		Very	calming,	very	warm,	a	happy	feeling,	like	being	in	sunshine,	the	same	feeling	of	a	
sunshiney	day.		Finishing	as	a	group	was	also	good,	being	drawn	together,	shared	
experience.	
3.		Being	together	as	a	group,	communicating	as	a	group,	waiting,	listening	and	taking	
turns.	
(Unsolicited	the	following	Monday	“That	was	amazing	last	week	Jill.		Wonderful.		I	loved	
it!”)	
4.	Group	2	-Transcript	of	conversation	after	final	session.		
(First	minute	fairly	silent)	
Jill:	There	is	something	about	the	stillness	of	this	space	that	helps	you…or	helps	me….	
notice	the	subtlest	things…I	don’t	know	if	anyone	else	experiences	that…?		And	I	don’t	
know	these	children	well	enough….	
1:22	
Lily:	Its	really	relaxing,	a	space	for	being	watchful	as	well	as	responding	to		
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Debra:		I	put	that	down,	and	I	put	the	quiet	of	being	here,	then	maybe	it	amplifies	the	
sounds	and	that,	but	because	there’s	quiet	between	each	one,	I	think	it	produces	that	calm	
atmosphere	that	you	can	then	go…...		I	think	our	children,	like	[name]		especially,	she	likes	it	
quiet,	she	doesn’t	vocalise	so	much	when	it’s	busy	and	loud.		So	you	can	see	that	
Jill:	For	me	its	hard	to	tell	if	it’s	the	environment	that	brings	that	out	or	whether	it’s	our	
ability	to	notice	it	that	changes	because	we’re	in	a	different	environment..	
Debra:		I	think	it’s	the	environment	I	would	say	for	[name],	because	I	spend	a	lot	of	time	
with	[name]	and	the	bathroom’s	another	place	where	she	really	excels	because	its	just…	it’s	
quiet…and	in	the	classroom	when	it’s	only	me	and	[name]	it’s	often	different,	she’s	
completely	different…	(recording	unclear	here)….there’s	lots	of	noise	making	and	lots	of	
awareness	
Jill:	So	one	of	the	things	I’m	thinking	about	is	what	is	the	value	of	somewhere	like	this,	in	
school,	beyond	just	the	session.		What’s	the	value	of	a	space	like	this?....	and	I	don’t	know	
what	your	answer	would	be	to	that….?	
Debra:		it	feels	calming.		The	acoustics	are	different.	
Andrea:		A	classroom	environment	is	different,	it	is	a	lot	more	calmer	than	being	in	a	
classroom	environment	
Debra:		It’s	intense	as	well,	isn’t	it?,	you	know	it’s	a	being…..	being	in	that	one	place….	you	
know	there’s	no	external	anything	and	that	helps	you…	
Jill:		it	intensifies	whatever’s	happening….?	
Andrea:		and	for	the	children	and	for	whatever	we	are	offering	
Trish:		The	children	spend	a	lot	of	the	day	with	us	recording	their	responses	to	I.E.P.s	and	in	
here	they	can	just	“be”	which	I	think	is	really	nice,	they	can	just	be..	
Jill:		And	we’re	with	them	in	that.	
Trish:		And	that’s	lovely,	and	we	don’t	have	to	fill	a	form	in…	
All:		general	laughter	
Jill:		So	you	feel	you’ve	been	given	some	permission	to	just	be…	
Several	voices:		Mmm,	yeah	
Lily:	For	example,	I	compare	it	with	the	multi-sensory	room.		You	could	say,	well	we	do	light	
work	in	the	classroom,	it’s	true,	BUT,	it’s	different	if	you	do	it	in	the	magic	room	and	it’s	
different	if	you	do	it	in	the	multi-sensory	room.		So	you	could	say,	we	can	listen	to	sounds,	
instrumental	sounds	in	the	classroom,	but	it’s	different	when	we	do	it	here.	
Jill:		Yeah.		Can	you	identify	how…?	
Lily:		Well	I	think	everybody	(recording	is	undecipherable	here)…	that	space	for	being	
watchful	and	observing…	in	a	way	that	classrooms	are	so	busy,	if	you	wanted	to	do	
something	similar	chances	are	you	would	get	people	nterrupting	or….	
Debra:		The	bigger	the	space…this	is	a	smaller	space	and	I	think	that’s	why	it	intensifies	
everything.		It’s	quieter	than	quiet.		The	music	is	better	than	in	class,	because	it	seems	
clearer	and	more	intense.		
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Andrea:	It	would	be	nice	to	have	sessions	where	everyone	gets	out	on	the	floor..	
	(some	discussion	follows	about	getting	pupils	out	of	chairs	in	the	space	and	the	issue	of	
timing).		
Andrea:		I’d	like	to	see	how	the	child	moves	in	this	space,	whether	they	like	it	
or….everything	is	heightened	it	seems	like	everything..	
Debra:		You’d	have	to	do	it	all	on	the	floor	wouldn’t	you,	because	I	think	part	of	it	is	coming	
from	the	busy	into	the	calm	and	I	really	enjoy	that,	I	enjoy	the	contrast,	I	think	maybe	that’s	
the	difference	it’s	like	the	very	quiet	and	then	the	loud	noises,	it’s	lots	of	contrast…the	busy	
out	there	and	then	in	here	is	the	calm	
Andrea:		It’s	also	having	something	above	us,	and	that	we’re	all	looking	at	yellow.		We’re	
all	looking	at	the	same	basically	aren’t	we?		You	know,	in	a	classroom	everyone’s	looking	at	
different		
Lily:		That’s	a	good	point	actually,	we’re	surrounded	by	it	
Andrea:		We’ve	all	got	the	same,	we’re	all	surrounded	by	this	yellow,	you	know	or	whatever	
colour	you	choose,	but	in	a	classroom	everyone’s	looking	at	something	different,	one	wall’s	
different	to	another	wall.		It	all	seems	very	heightened,		everything	in	here’s	heightened…	
Trish:	It’s	just	the	same	feeling	you	have	when	you’re	under	a	tree.		I	love	trees.		Because	
there’s	that,	it’s	a	very	quiet	space	under	a	tree	it’s	lovely.		It’s	a	safe	space	here	too,	it	feels	
really	safe	here.			
	
********************************************************************************	
5.	Transcript	of	conversation	with	‘Gail’	25.4.2017	
Jill:	How	did	you	perceive	the	space	in	your	head	and	how	you	might	use	it,	what	purpose	
did	it	have	for	your	group?	
Gail:	I	remember	going	to	the	cathedral	and	how	it	made	me	feel	inside	–	the	contrast	of	
being	outside	and	inside.		I	loved	that	feeling	of	–	it	was	peaceful,	and	it	felt	like	something	
inside	me	came	outside.		So	I	wanted	to	see	how	our	guys	felt,	that’s	why	I	got	them	to	pause	
at	the	door,	so	you’ve	got	the	hall,	which	isn’t	very	nice,	and	then	you’ve	got	this	wonderful	
space	inside.	
Edward	and	Emily	particularly,	they	seemed	to	pause	themselves	–	I	don’t	know	if	I’m	
reading	to	much	into	it	because	that’s	how	I	feel	myself.		It	was	that	coming	in	and	wow!	-	
the	wonder	of	this	space!		So	I	wanted	to	see	how	they	reacted	to	this	wonderful	space,	what	
they	did.		Because,	I	think,	with	our	guys,	if	you	watch,	and	its	those	little	parts	of	who	they	
are,	come	out.,	and	you	see	them…you	see	the	wonder	in	them.		Emily	became	really	
peaceful,	because	she’s	such	an	active	young	lady.		Just	that	sudden	peace	within	her.		And	
Felix,	and	the	way	he	was	looking	around.		But	it	had	a	sense	like,	Felix,	his	high	tone	came	
down,	and	that	was	lovely	to	see.		Because	he	was	really	aware	of	the	changes	and	what	he	
could	see.		Edward	was	more	like	‘where	am	I,	what’s	going	on?’	because	there	was	the	
floor,	he	was	laying	on	the	floor	looking	at	his	own	reflection….so	the	reason	I	thought	I	
wanted…the	way	it	went	was	the	way	I	hoped	it	would	because	it	was	so	individual.		It	
meant	different	things	to	different	students.			
Jill:		Yeah	
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Gail:	Because	it	means	something	different	to	everybody	as	well.		And	letting	them	go	in		
and	interpret	it	their	way	was	really	important	to	me,	so	to	see	each	of	them	react	so	
differently	and	behave	so	differently	was	..that’s	what	I	wanted…	
Jill:		and	what	I	was	impressed	by	was	you	didn’t	feel	the	need	to	do	anything,	and	that’s	
what	impressed	me,	and	I	just	think	that’s	important…we’ve	got	so	much	to	learn	from	
that	approach.	
Gail:		But	it	took….I	think	that’s	what	it	did	as	well,	outside	I	thought	this	is	probably	what	I	
wanted	from	it,	if	nothing	happened,	then	nothing	happened.		I	stopped	(support	staff)	from	
trying	to	engage	a	student	because	I	wanted	her	to	let	them	enjoy	it	in	their	own	way.		And	I	
wanted	to	see	them	completely	their	own	way.	
Jill:		That’s	really	interesting	because	that’s	what	a	lot	of	my	feedback	has	been	about	–	
it’s	a	watchful	space	for	staff.		So	there’s	something	about	the	space	that	enabled	staff….	
Gail:		yeah	definitely…	
Jill:	….more,	and	to	say	that	they	couldn’t	achieve	that	in	their	classroom.		I	don’t	know	
why	that	is….	
Gail:		I	was	just	thinking	then,	you	know	there’s	that	thing	about	how	we	have	plain	tops	
and	we	wear	plain	tops	because	what	are	the	pupils	seeing	and	visual	clutter….but	within	
that	space	there	was	no	visual	clutter.		So	whatever	they	saw	was	exactly	that.		Not	a	door	
opening,…..	
Jill:		Yeah,	which	is	also	what	people	said.		Its	interesting,	so	one	of	the	comments	from	
[class	name]	was	to	do	with,	you	haven’t	got	a	clock	in	your	face,	you	know,	so	for	the	
staff	there	was	that	feeling	of	this	is	a	space	outside	of	our	routines	and	where,…it’s	a	
separation	from	the	demands	of	the	classroom.		And	it	was	valuable	for	that	reason.	
Gail:		and	it	felt	like	a	luxury	as	well.		That	time	just	to	give	permission	to	just	observe.		No	
pre-conceived	ideas	where	you’ve	got	your	targets	out	and	what	are	they	learning	out	of	
this	and….	
Jill:	Yeah	
Gail:		Do	you	know	what	I	mean?		Because	the	whole	time	its	like…’let’s	talk	about	the	
learning	objectives,???	Lets’	celebrate	it	at	the	end…No,	let’s	just	be	in	here.		What	do	you	
wanna	do?	
	
***********************************************************************************	
6.	Transcript	of	conversation	with	‘Frank’		13.3.2017	
Jill:	You’ve	got	a	very	particular	group,	and	that	really	comes	across	when	you	work	with	
other	classes	and	then	you	work	with	your	class.	
Frank:		Define	different….bearing	in	mind	this	is	my	first	class	here	
Jill:		Yeah,	because	you	don’t	have	your	own	comparison……			
Frank:		Yep	
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Jill:		So	how	are	they	different…?	…..Well	a)		because	there’s	more	of	them,	that	makes	it	
different,	it	makes	the	experience	different	with	staff…..		Some	of	the	behaviour	needs	
(for	want	of	a	better	expression)	….that	sense	of	having	to	watch	over	and	prevent….	
Frank:		Yup	
Jill:		….and	you	know	mop	up,	all	that	kind	of	stuff,	makes	attention	very	erm…“bitty”	at	
times….	
Frank:		There	are	times	when,	from	a	pedagogical	point	of	view,	I	want	to	step	back	from	
the	child,	but	from	the	point	of	view	of	their	care	needs	I	have	to	break	their	isolation	but	
the	main	advantage	of	your	environment	I	felt	for	my	class	was	it	gave	them	a	safe	
environment	to	work	without	overt	demands…	(recording	was	interrupted	at	this	point	as	
Frank	dealt	with	a	query	from	a	colleague)	
**************	
Frank:	So	I	really	value	giving	the	learners	time,	a	lot	of	time,	to	express	themselves	
independently,	without	demands	or	without	‘chasing’	a	demand	–	“come	on	come	on,	what	
have	you	got	to	say….?”			So,	if	that	activity	had	happened	in	a	classroom,	I	think	the	
duration	of	time	that	we	gave	the	learners	to	express	themselves	independently	would	have	
been	shorter,	you	would	have	felt…	I	would	have	felt	that	things	had	to	be	moving	on,	that	
you	should	see	progress,	we	should	be	making	recordings,	we	should	be	‘bathrooming’,	we	
should	be	changing	position……However,	because	your	space	encloses	the	learners,	it	gives	a	
sense	of	purpose	to	more	open-ended	activities.		It	also	reduces	the	outside	stimulation	for	
staff	as	well	as	pupils,	so	the	staff	can	focus	on	being	expectant.	
Jill:		Mmmm,	how	interesting…	so	I	want	to	pick	up	on	one	of	the	things	you	said	which	
is…….	well,	the	very	origin	of	the	tent	came	from	when	I	did	the	group	sessions	based	on	
intensive		interaction	principles,	which	initially	were	simply	about	having	less	language	
around	pupils,	and	how	could	we	do	that,	so	it	was	purely	experimental,	and	we	found	it	
quite	magical	the	first	time	we	did	it,	but	I	felt	an	enormous	pressure	to	“hold”	the	space.		
So	what	you	say	is	really	interesting	to	me.		I	then	looked	at	adding	music	as	a	way	of	
holding	the	space,	(and	I	did	work	with	Ignacio	and	Sarah’s	class	which	I	think	Sarah	is	
still	doing).		And	then	my	next	question,	because	I’m	a	visual	artist,	was	‘I	wonder	if	the	
physical	space	can	achieve	the	same	as	an	auditory	space,	can	hold	that….and	basically	
you’ve	just	told	me	that’s	what	it	did	for	you.		It	holds	that	in	a	way	that	allows	you	to,	
yeah,	to	not	be	feeling	that	pressure	of	what	next….I	think	that’s	what	I	heard	you	say	
anyway….	
Frank:	yeah	that’s	definitely	the	correct	interpretation.		I	think	that	our	learners	work	at	a	
completely	different	speed	sometimes	to	the	adults	that	are	supporting	them,	but	by	the	
very	nature	of	school	environment	there	is	always	a	focus	on….not	getting	things	done,	but	
ensuring	the	right	things	are	happening….,	and	sometimes	that	focus	can	mean	the	learners	
don’t	get	given	enough	time	to	show	their	maximum	communicative	potential.		It’s	a	bit	like	
the	concept	of	umm	…	silence	if	you’re	spending	time	with	another	adult,	silence	can	be	a	
very	awkward	period,	you	feel	like	you	should	fill	it,	and	it’s	almost	like	the	educational	
equivalent	of	that.	
Jill:		…I	haven’t	quite	understood	the	link,	how	is	it	equivalent?	
Frank:	Because	I	think	there	is	always	a	pressure	to	be	demonstrating	–	as	they	would	say	
at	this	school	–	demonstrating	your	learning	story.		I	would	feel	very	nervous	if	I	attempted	
that	session	in	my	classroom…	
	
	
244	
Jill:		Ah,	I’ve	got	you,	so	not	what	was	happening	today,	but	what	we	typically	do	in	the	
classroom	is	the	equivalent	of	filling	the	silence,	feeling	impelled	to	take	up	the	
silence….ah	sorry	I	was		making	the	wrong	link..	
Frank:		My	apologies	
Jill:		No,	no,	I	get	you,	and	that’s	exactly	what	I	was	talking	about	too,	because	I	felt	that	
pressure	when	we	did	those	group	sessions	initially,	and	I	had	all	this	negative	talk	going	
on	in	my	head	saying	“what	on	earth	are	you	doing?”....	“the	staff	are	all	bored	now”…,	
“that	child	hasn’t	made	a	sound	yet”…	I	had	a	constant	monologue	of	negative	comments	
going	on….			
Frank:	And	actually	you’ve	got	to	go	above	and	beyond	what	even	you	think	is	necessary	for	
space.		Umm,	there	might	be	a	hypothetical	young	person	who	has	lived	many	years	where	
his	space	has	been	filled	with	either	encouragement	or	praise,	lots	of	positive	stuff,	but	
actually	it’s	limiting	his	or	her	opportunity	to	use	their	own	communicative	strategies,	and	
you’ve	got	to	almost	just	grin	and	bear	the	silence	for	the	potential	that	could	emerge	after	
a	long	period	of	stillness,	and	your	environment	allowed	us	to	do	it	in	a	comfortable	way,	
where	nobody	felt	pressured.	
Jill:		which	is	to	do	with…?		being	enclosed?....what	do	you	feel	are	the	factors	that	
enabled	that?	
Frank:		Okay,	I	think	one	of	the	factors	was	novelty.		So,	the	adults	and	the	pupils	could	find	
interest	in	the	environment,	as	opposed	to	trying	to	fill	the	environment.		It	definitely	was	
the	enclosure.		It	meant	the	focus	was	very	much	on	the	pupils,	in	this	case	on	the	pupils’	
vocalisations,	and	that	filled	the	space	and	the	enclosure	prevented	any	other	sensory	
stimuli	from	encroaching	on	that	space.			
I	think	it	also	created	a	sort	of	pervading….	almost	calm	for	some	of	your	young	people.		I	
think	they	were	reassured	by	the	single	sensory	input.		And	that	was	it!		That	must	be	so	
blissful	for	some	of	young	people	who	live	in	a	world	of	sensory	bombardment,	to	come	into	
this	place	where	there’s	that	single	yellow	sensory	input	and	that’s	it.	
	
Jill:		Yeah.		And	do	you	think	yellow	in	itself	is	significant	in	any	way	–	or	do	you	think	
that	might	be	similar	if	we	were	in	another	colour?			
Frank:	I	think	yellow	plays	a	very	significant	role	for	our	learners	who	are	visually	
impaired.		The	way	the	light	diffuses	through	the	tent,	it’s	a	very	bright	environment	and	
that	will	support	our	learners	who	find	looking	difficult.		I	think	there	might	be	a	
umm…positive…..I	can’t	think	of	the	right	word…there	might	be	a	positive	emotional	effect	
on	the	adults	as	well	as	the	young	people	
Jill:		Yeah,	like	a	mood	enhancer,	or…?	
Frank:	Yeah,	yeah.		Umm	its	an	exciting	space,	prior	to	going	into	it,	my	team	were	all	very	
excited	about	going	into	it.		I	cannot	attribute	that	to	colour	specifically,	but	I	think	because	
it’s	a	very	bright	environment,	I	think	that	would	have	affected	people’s	response.		There’s	
definitely	a	correlation	between	the	yellowness	and	the	sort	of	positivity	and	happiness,	
even	if	its	on	a	very	subconscious	level.	
Jill:		Interesting,	thank	you….	thank	you	very	much	
Frank:	OK,	it	was	a	great	experience.	
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Jill:		So	if	there	was……	one	of	the	conversations	with	[class	name]	was	if	there	was	a	
permanent	space	in	school	that	was	single	colour	and…	you	know	clear	-	so	some	of	the	
key	things	that	people	have	said	to	me	is	to	do	with	the	distraction-free,	cocoon-like	
space	that	separates	them	from	the	busy-ness	of	the	classroom,	could	you	see	that	being	
used?	And	if	you	can,	what	kind	of	purpose	do	you	think	it	might	take	in	school?	
Frank:	Right,	I	think	that	for	an	environment	like	that	to	be	used	most	effectively,	there	
would	have	to	be	quite	a	lot	of	structure	and	expectation	about	what	you	hope	the	
environment	does.		There’s	the	potential	for	blank	canvases	to	get	covered	in	things,	and	I	
felt	that	one	of	the	best	outcomes	of	your	space	was	the	very	fact	that	it	wasn’t	covered	in	
things,	it	was	that	blank	canvas.		I	think	novelty	again	might	have	a	part	to	play…		
Jill:		…mmm,	so	it	could	wear	off….	
Frank:	…	so	if	you	had	a	space	that	was	a	permanent	space….I	think,	yeah,	some	of	peoples	
expectations	of	it	would	change.			
Jill;	yeah,		like	‘been	there,	done	that’.	
Frank:	And	I	think	also	there’s	a	lot	to	be	said	for	the	fact	of	how	you’ve	designed	the	space,	
so	the	very	fact	that	it	is	cocoon-like,	and	the	spaces	we	have	at	school	are	classrooms	and	
rooms	–	square	shapes	–	that	if	you	were	to	remove	distractions	from	them	they	may	
appear	less	inviting	rather	than	more	inviting.	
Jill:		Yes	I	can	see	that,	and	its	interesting,	before	you	were	here,	the	Hub	1	classroom	was	
available	for	quite	a	while	and	I	created	a	black	space	with	some	white	things	in	and	a	
white	space	with	some	black	things	in,	quite	large	spaces.	That	was	the	beginning	of	me	
deciding	to	pare	things	down,	so	previously	I’ve	done	all-singing,	all-dancing	themed	type	
stuff	with	songs	and	costumes	and	stuff,	so	this	came	out	of	my	feeling	that	I	wanted	to	
strip	some	of	that	back,	and	that	I	wanted	to	look	at	play	in	its	simplest	form,	and	look	at	
black	and	white.		Anyway	what	happened	was,	I	was	just	starting	out	on	my	PhD	at	the	
time	and	I	was	really	involved	in	other	things,	so	I	set	it	up	and	made	it	available	to	
school,	but	it	was	really	underused,	and	died	a	death.		And	I	felt	it	was	because	nobody	
was	leading	it.		Its	that	kind	of	thing	that	it’s	a	facility,	but	unless	there’s	someone	with	a	
passion	for	it	who	is	kind	of	generating	interest,	then	these	things	just…yeah….	you	need	
that	don’t	you?…I	wished	I’d	led	sessions	and	I	wished	I’d	been	talking	with	people	more	
about	it		–	basically	it	was	a	physical	practical	facility	and	it	was	highly	underused.			
Frank:	yeah,	because	part	of	the	appeal	was	we’re	going	to	the	yellow	tent	and	Jill’s	gonna	
do	something	magical	with	it…...	
Jill:		(laughs)	
Frank:	I	know	that’s	not	the	aim	or	the	outcome,	but	the	fact	that	you’re	well	known	as	a	
very	experienced	and	very	good	practitioner	and	this	is	a	really	interesting	project,	I	think	
raised	expectations	going	into	the	setting.		Whereas	I	think	if	it	had	been	an	unattended	
setting	I	think	that	might	not	have	happened	
Jill:		Yeah	I	think	there’s	some	truth	in	that	and	that’s	actually	something	that	I	
experience	as	a	pressure	at	times	in	terms	of	trying	to	be	experimental	because	I	think	I	
feel	that	sense	of	expectation	as	well,	and	I	also	felt	like	last	week	(with	your	group)	I	felt	
like	oh	–	that	really	was	not	a	good	session…..	Yes	it	is	quite	hard	to	step	back	and	let	it	
really	be	about	the	pupils,	because	there	is	that	sense	of	you	gotta	do	something	magical,	
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you’ve	got	make	something	happen,	you	know	you	want	everyone	to	go	away	feeling	
great	because	they’ve	had	a	great	session	and…	
Frank:	…but	I	think	we	achieved	that	today	and	we	achieved	that	through	observing	the	
young	peoples	own	actions.			
Jill:	Yeah	
Frank:	The	thing	I	feel	most	positive	about	from	the	session	was	the	young	peoples	
interplay	of	voices	and	sounds	with	each	other	in	the	space….	umm,	and		that	was	good,	it	
was	initiated	by	one	particular	learner,	and	that	learner	probably	kept	things	going,	but	
then	that	allowed	her	peers	to	come	in	and	out	of	the	conversation.		Later	on	we	introduced	
ourselves	into	the	conversation	as	well,		but	I	really	enjoyed	the	fact	that	again	no	language	
was	used,	that	was	essential.		And	at	the	end	of	the	session,	again,	we	withdrew	ourselves	
from	the	conversation	and	you	could	hear	the	dynamics	of	the	conversation	change.		It	
became	a	lot	calmer,	a	lot	more	muted,	a	lot	more	sort	of	staccato	in	the	interactions.		They	
were	smaller	and	shorter,	then	gradually	even	the	noisiest	young	lady	became	quieter	as	we	
modified	the	environment	by	removing	ourselves.		And	that	was	the	key	bit	for	me….um,	
yeah	-	I	don’t	think	there’s	anything	more	positive	you	can	get	from	an	experience	like	that	
than	it	to	be	learner-led.		And	I	really	feel	it	was	today.	
Jill:	That’s	brilliant.		So	your	perception	of	the	session	was	a	kind	of	interchange	amongst	
students,	and	then	students	and	adults.		(recording	finished	here)	
*****************************	
Conversation	over	the	photocopier	–	Monday	27th	March	
This	was	after	3rd	and	final	session	for	Frank’s	group	in	the	tent,	in	which	I	took	no	part	
other	than	to	observe	(and	do	a	little	filming)	
Frank:	I	wanted	it	to	be	a	student-led	as	possible,	and	I	wanted	it	to	have	the	chance	for	a	
single	sense	work.		I	like	the	fact	that	we	gave	the	students	more	space	than	we	could	
normally	afford	in	class.	What	did	you	think	of	it	Jill?	
Jill:	I	was	deeply	impressed	actually.		You	had	clearly	prepped	staff	well	beforehand,	I	
really	liked	what	I	saw	going	on	in	the	pairs,	and	then	I	really	liked	that	space	that	you	
gave	them	(the	staff	moved	away	from	students	to	observe	and	to	write	up	reflections	
towards	the	end	of	the	session).		I	totally	agree	with	you	it	would	be	so	hard	to	do	that	in	
classroom	environment	wouldn’t	it?		It	just	wouldn’t	have	happened.	
Frank:	and	it	would’ve	been	very	difficult	to	ensure	the	learners	gave	their	attention	to,	
or	shared	their	attention	with,	the	adults	in	a	classroom	environment	because	you	would	
have	so	much	additional	stimuli	around	them.	
Jill:	yeah	
Frank:	so	for	example	the	way	we	started	off	like	incredibly	quiet	and	just	mirroring	
breathing	and	hand	gestures	and	stuff	-	I’m	not	sure	that	would’ve	been	successful	in	an	
environment	where	there	are	so	many	more…umm..	potentially	stronger	stimuli.	
Jill:	yeah	yeah	competing…	
Frank:	that’s	it!	That’s	the	word.	
(Short	Discussion	about	video	follows)	
